Uvodnik

Tematické ¢islo ¢asopisu Slovo a smysl €. 43 jsme zamérili na oblast didaktiky litera-
tury a na otdzky spjaté s vjukou literatury. Motivaci pro vznik didakticky oriento-
vaného ¢isla bylo podnitit odbornou diskusi o pozici didaktiky literatury v kontextu
soucasné literarni védy i v soucasné spole¢nosti, o jejim charakteru, sméfovani a je-
jich aktudlnich i kanonickych tématech. V tomto tematicky otevieném duchu jsme
koncipovali také vyzvu oslovujici potencidlni prispévatele.

Ackoli pojeti vyuky literatury, jeji didaktika, utvari predpoklady k tomu, jak spo-
le¢nost na zdkladé skolniho vzdélavani pristupuje k literatute, tedy k textiim, jejich
vyznamum a v kone¢ném disledku ke kultute obecné i k vlastni identité, pozice této
discipliny tomu zdaleka neodpovida a odborna reflexe v tomto sméru stéle predsta-
vuje vyzvu. Rozkolisané postaveni oborové didaktiky mtize byt zptisobeno vice du-
vody. Jednim z téch odividnych je diskontinuita oboru, dana predevsim historicky,
resp. snadnou ideologickou zneuzitelnosti didaktiky; nejvyraznéji se to tykalo pa-
desatych let 20. stoleti a poté obdobi normalizace. Na poc¢atku devadesatych let bylo
naopak mozné pozorovat inklinaci oborové didaktiky k pouhé ,intuitivnosti“ nebo
»zazitkovosti“. Tato postsocialisticka situace by si zaslouzila podrobnéjsi analyzu.

V soucasnosti se zase jako problematické ukazuje udrzovani tizké vazby mezi ak-
tudlnimi trendy literarni védy a didaktikou: Skolni vyuka ma potencial velmi rychle
fixovat urcité pristupy, a jednou zafixované pak nesnadno podléhd jakékoliv zméné.
Prikladem mtize byt situace okolo legislativnich zmén v ramci maturitni zkousky: a¢
je nyni vétsina v gesci samotnych $kol, pfedchozi stdtni model (zejm. pokud jde o Gistni
maturitni zkougku z literatury a kdnon) pretrvava. K dobré ,kondici“ didaktiky ne-
prispivaji ani diskuse pochybujici o oborové didaktice jako odborné discipliné, irovei
nékterych praci deklarovanych jako didaktické ¢i zpochybriovani u¢ebnich materiala
jako akademickych publika¢nich vystupti (napt. uéebnic, étanek apod.).

Cilem didaktického ¢isla Slova a smyslu vSak neni lamentovat nad stavem a poti-
Zemi oborové didaktiky, ale pravé naopak, chce tuto oblast rozvijet a ukizat, jak lze
v jejim ramci uvaZovat o zcela konkrétnich problémech a poukézat na to, jaké oblasti
jsou dnes predmétem zivého zdjmu odborné reflexe i praxe.

Rubriku Studie otevird ¢lanek Canons and Their Questioning, Canons and Their
Fading: Some Personal Remarks on the Developement of the Teaching of Literary History
Anny Artwinské a Mattea Colombiho z Univerzity v Lipsku, ktef{ se zamérili na pro-
blematiku literdrniho kdnonu ve vyuce literatury z hlediska kulturniho transferu,
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resp. z pohledu dvou literarnich védcti a vysokoskolskych pedagogti vyucujicich lite-
rérni teorii i historii v riznych evropskych zemich (zejména v Némecku, It4lii a v Pol-
sku). Jejich rimcovou otédzkou je zanik & ,,soumrak” paradigmatu a kinont z pohledu
vyuky literatury v postsocialistickém kontextu a ve srovnani tendenci v zemich by-
valého vychodniho a zdpadniho bloku. Nasledujici stat Zbyrika FiSera z Masarykovy
univerzity v Brné Rozvijeni textovych kompetenci metodami tviirciho psani prezentuje
teorii tviir¢iho psani jako komplexni didaktickou metodu, jako teorii tviréiho mys-
leni i jednéni zamérenou na tvorivé feseni problémové situace. Jeho transdiscipli-
narni pojeti ukazuje na moznosti dialogu s jinymi obory i zna¢ny potencial uplatnéni
takto zaloZené metody. Eliska Dana Hértelova z Univerzity Karlovy nazvala svou stu-
dii zamérenou na didaktiku poezie a na problémy vyuky poezie Neziistat vné zpévu.
O dvou zpiisobech ¢teni bdsni a jejich misté v didaktice poezie. Soustredi se predevsim na
pojmenovani dvou protikladnych zptsobti pojeti vyuky poezie: kriticky reflektuje
¢teni basni, které ma vést ke srozumitelnosti textu, a jako alternativni model recepce
nabizi vnimani ,pisfiové“. Pro svij koncept se inspiruje pracemi Jonathana Cullera
nebo Dominiqua Rabatého a z tohoto pojeti vyvozuje moznosti, jak pfistupovat k di-
daktice poezie.

Aino Maékikalli z univerzity ve finském Turku nastifiuje v ¢lanku Literary Theory
and Literature Education in Finnish Upper Secondary School: A Historical Survey proces
vyuky literatury na stfednich $koldch ve Finsku, analyzuje dopad novych metodolo-
gif literarnévédného vyzkumu jak na vyucovaci proces, tak na podobu ucebnic a re-
flektuje také vazby mezi novymi teoriemi a vzdélavacim procesem. Mékikalli se pt4,
jaké metody literarni védy jsou smysluplné pro vyuku literatury v sou¢asnosti, zda
je treba se v koncepcich vyuky zamérit spiSe na estetiku textu, nebo na verbalizaci
zkuSenosti s textem. Soucasné jde o cennou reflexi vyuky L1 language (matetského
jazyka aliteratury), p¥i¢em? obdobné, vysoce aktudlni otdzky lze pokladat v riznych
kulturnich kontextech vyuky materskych jazyka a literatur véetné toho ¢eského.
Viola Parente-Capkova rovné? z univerzity v Turku ve svém textu Shared Experience
of Reading Literature with Adult Language Learners zprostfedkovava zkusSenost s do-
spélymi studenty finstiny imigrantského ptivodu. Na zakladé svého ptisobeni v ,¢te-
nafskych krouzcich” (reading circles) poukazuje na to, Ze &teni a sdileni étendfskych
z4zitkl je moznosti, jak ziskavat jazykové a kulturni kompetence, a soucasné se stava
nastrojem ke kritické reflexi identity.

Vendula Rejzlov4 a Matous Jaluska z Ustavu pro ¢eskou literaturu AV CR se ve stati
Bruncvik se chdpe slova. Margindlie k didaktickému vyuZiti hrdini stredovéké literatury
vénuji problematice vyuky starsi ¢eské literatury a nabizeji moZnosti, jak koncep-
tualizovat vyuku stfedovéké literatury na zakladé uchopeni jinakosti, kontaktu staré
literatury s tou souc¢asnéjsi a odklonu od rozsifeného chronologického modelu vyuky.

V rubrice Skici Vaclav Vanék z Univerzity Karlovy v polemicky formulovaném
textu Skola oZuvavci mj. kriticky reflektuje druhé vydani monografie Ond'eje Hnika
Didaktika literatury: vyzvy oboru (2021; prvni vyd. 2014) a didakticky vysoce kontro-
verzn{ knihu Karoliny Meixnerové Pritvodce literdrni hysterii 19. stoleti (2022), p¥i¢em#
pojmenovava i jiné obecnéjsi problémy vyuky literatury 19. stoleti a naznacuje mozny
koncept pojeti vyuky tohoto literdrnéhistorického obdobi. Justin Quinn a Gabriela
Kle¢kov4 z Katedry anglického jazyka FPE ZCU v Plzni prezentuji Proménu anglofon-
nich studii v pripravé ucitelii anglického jazyka. Jde o novou koncepci pripravy ucitelt



anglického jazyka ve 21. stoleti v bakalarskych a magisterskych navazujicich progra-
mech v Ceské republice. Ot4zky, které z tohoto textu vyplyvaji, bezprostedné vstu-
puji do interkulturniho dialogu s koncepcemi vzdélavani budoucich uéitelti v matef-
skych jazycich a literaturach.

V rubrice Retrospektiva pretiskujeme ¢lanek Josefa Ogouna Z dilny Minerviny
(z knihy Ceskoslovenské studentky let 1890-1930, ed. Albina Honzékov4) — pozoruhod-
nou osobni reflexi uéitele zahajujiciho svou kariéru v dobé prvni svétové valky a vy-
uzivajiciho nékteré prekvapivé inovativni didaktické metody. Druhou z retrospektiv
pak tvor stat Jana Mukarovského Poetika jako zdklad literdrni vychovy na stredni skole
publikovand ptivodné v ¢asopisu Stfedni skola v roce 1943 (v p¥iloze Véstniku ceskjch
profesortl). Tyto retrospektivy by mohly byt mimo jiné signélem, e ¢eskd didaktika
literatury m4 i pfes zpretrhanou kontinuitu na co navazovat a Ze se v riznych kon-
textech a dobach pokladaji v principu velmi obdobné otazky.

V samotném zivéru tematického éisla pak rubrika Preklad prinasi stat Juliane Kos-
ter, emeritni profesorky na univerzité v Jené, Mezi rozmanitosti a zdvaznosti. Jak zachd-
zet s relativnosti interpretace na prikladu zaddni ilohy , Interpretujte literdrni text“, z nové
kolektivni monografie Relativitit und Bildung. Fachiibergreifende Herausforderungen und
fachspezifische Grenzen (2022). Studie ukazuje, jak se v sousednim némeckém jazyko-
vém a kulturnim prostoru pristupuje k interpretaci v ramci vyuky materského jazyka
aliteratury; pojmenovava zarovei otdzky mantineltl interpretace ve vyuce literatury
ajeji vyuzitelnosti v rdmci testovani literarnich znalosti a dovednosti.

Vérime, Ze tematické ¢islo Slova a smyslu vénované didaktice literatury se stane
jednim z impulzid k dal$imu rozvijeni odborné debaty o oborové didaktice i vyuce
literatury. Byli bychom radi, kdyby na tematické ¢islo navazaly dalsi kroky, v bu-
doucnu napriklad usporadani konference k dialogu mezi literarnf védou, didaktikou
literatury a jeji vyukou.

Andrea Krdlikovd a Josef Sebek, editori tematického ¢isla
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a Editorial

Slovo a smysl no. 43 is a thematic issue on the didactics of literature and problems re-
lated to literature education. The aim with this issue was to stimulate a scholarly dis-
cussion on the position of the didactics of literature in the context of contemporary
literary scholarship and in today’s society, including issues related to its character
and directions, from the current perspective as well as that of the canon. The call for
papers for the issue was conceived in similarly broad terms.

While the concept of teaching literature — its didactics, as applied in the context of
primary and secondary education — shapes the way society approaches literature, in-
cluding the collective understanding of texts, their meanings, and ultimately culture
and identity in general, its status as a discipline does not adequately reflect this crucial
role. Scholarly discussion on this situation, moreover, presents its own challenges.
There are various possible reasons for the unstable position of the didactics of litera-
ture, the most obvious being inconsistencies in the field, mainly due to historical cir-
cumstances and all-too-common ideological abuses. This is most evident in the 1950s,
as well as the period of normalization in the 1970s and 1980s. In the early 1990s, on the
other hand, we saw an inclination in didactics towards mere ‘intuitiveness’ or ‘expe-
rientiality’ — a post-socialist situation that certainly deserves more detailed analysis.

The main challenge at present is to maintain a close link between current trends
in literary studies and didactics: the tendency in primary and secondary education
is to establish certain approaches rather quickly; once established, however, they
are not easy to change. We find an example of this in the legislative changes made
to A level exams (maturitni zkouska): in spite of the fact that schools now exert in-
dividual control over these exams, the former state model persists (especially with
regard to the oral A level exam in literature and the canon). Didactics is not served by
those who question it as a scholarly discipline, by the dubious quality of some works
declared as didactic, or by the questioning of academic publications and other teach-
ing materials (textbooks, readers, etc.).

The aim of the didactic issue of Slovo a smysl is not, however, to lament the state
and difficulties of didactics but, on the contrary, to further develop this field and
show how specific problems can be considered within its framework, as well as point-
ing out what aspects of didactics are the subject of lively interest for scholarly discus-
sion and teaching practice.
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The Studies section opens with the article Canons and Their Questioning, Canons
and Their Fading: Some Personal Remarks on the Development of the Teaching of Liter-
ary History by Anna Artwinska and Matteo Colombi from the University of Leipzig,
who focus on the issue of the literary canon in the teaching of literature from the
perspective of cultural transfer. The article reflects the shared experience of its two
authors: literary scholars and university instructors who have taught literary theory
and history in several European countries (esp. in Germany, Poland, and Italy). Their
framing question has to do with the disappearance (or ‘twilight’) of the paradigm of
canons from the perspective of teaching literature in the post-socialist context, com-
paring the tendencies in former Eastern and Western Bloc countries. The essay that
follows, Using Creative Writing Methods to Develop Text-Based Competences by Zbynék
Fifer (Masaryk University in Brno), presents the theory of creative writing as a com-
plex didactic method, and as a theory of thinking and action aimed at creative prob-
lem solving. The transdisciplinary approach shows the possibilities of dialogue with
other disciplines and the considerable potential of applying such a method. The con-
tribution by Eligka Dana Hértelova (Charles University), Don’t Stand Outside the Song:
On Two Ways of Reading Poems and Their Place in the Didactics of Poetry, focuses on the
didactics of poetry and problems of teaching poetry. Her aim is primarily to outline
two contrasting ways of conceptualizing the teaching of poetry, reflecting critically
on the approach that emphasizes the comprehensibility and ‘readability’ of the text,
and suggesting an approach that understands the poem rather as a ‘song’. For her
concept of the didactics of poetry, she draws inspiration from the work of Jonathan
Culler and Dominique Rabaté.

In her article Literary Theory and Literature Education in Finnish Upper Secondary
School: A Historical Survey, Aino Mékikalli (University of Turku, Finland) outlines
the process of teaching literature in upper secondary schools in Finland, analyzing
the impact of new literary research methodologies on both the teaching process and
design of textbooks, and reflecting on the links between new theories and the educa-
tion process. Mékikalli asks what methods of literary scholarship are useful for the
teaching of literature today, and whether teaching approaches should focus more
on the aesthetics of the text or verbalization of the experience of the text. The essay
is also a valuable reflection on the teaching of L1, while raising highly topical ques-
tions for other cultural contexts as well — including Czech —, and the way mother
tongues and literatures are taught in those contexts. In her contribution Shared Ex-
perience of Reading Literature with Adult Language Learners, Viola Parente-Capkova
(University of Turku) describes her own experience teaching adult learners of Finn-
ish with immigrant backgrounds. Drawing on her work in reading circles, she points
out that reading and sharing reading experiences is a way to acquire linguistic and
cultural competences, while at the same time serving as a tool for critical reflection
on identity.

In their article Bruncvik Wants to Have a Say: Notes on the Didactic Use of Heroes from
Medieval Literature, Vendula Rejzlovd and Matous Jaluska (Institute of Czech Litera-
ture, CAS) address the problem of teaching older Czech literature, offering possibili-
ties for conceptualizing the teaching of medieval literature on the basis of grasping
otherness, the contact of older literature with more contemporary literature, and
departing from the widespread chronological model of teaching.
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In the Sketches section, Véaclav Van&k (Charles University) contributes a polemi-
cally formulated text with the title “The School of “Regurgitation” (Skola oZuvavcii),
presenting a critical reflection on the second edition of Ondfej Hnik’s monograph
Didaktika literatury: Vyzvy oboru (‘Didactics of literature: Challenges in the field’, 2021;
first edition 2014) and Karolina Meixnerova’s highly controversial book Priivodce
literdrni hysterii 19. stolet (‘A guide to 19th century literary hysteria’, 2022). The ar-
ticle also names several more general problems in the teaching of 19th century litera-
ture as a literary-historical period, and advances one possible approach to overcom-
ing them. Justin Quinn and Gabriela Kle¢kové (Department of English, University
of Western Bohemia) present Innovating Anglophone Studies in Training Programs for
Future Teachers of English, a new concept of English language teacher preparation in
the 21st century in undergraduate and graduate programs in the Czech Republic. The
issues that arise from this text enter directly into intercultural dialogue with concep-
tions of the education of future teachers in mother tongues and literatures.

In the Retrospective section we reprint Josef Ogoun’s short article Z dilny Miner-
viny (‘From Minerva’s workshop’, in: Ceskoslovenské studentky let 1890-1930 [Czecho-
slovak female students 1890-1930'], ed. Albina Honzékov4, 1930), a remarkable per-
sonal reflection of a teacher starting his career during the First World War and using
some surprisingly innovative didactic methods. The second of the retrospectives is
an essay by Jan Mukatovsky Poetika jako zdklad literdrni vychovy na stfedni Skole (‘Po-
etics as a Basis for Literature Education in Secondary School’), originally published
in the journal Stredni $kola (a supplement to Véstnik éeskych profesorii) in 1943. These
retrospectives should, among other things, be a signal that the Czech didactics of
literature, despite its broken continuity, has something to build on, and that very
similar questions have been asked in various contexts and times.

At the very end of this thematic issue, the Translation section presents an essay
by Juliane Késter (professor emerita at the University of Jena): Between Diversity and
Commitment: How to Deal with the Relativity of Interpretation on the Example of the As-
signment ‘Interpret a Literary Text’ from the new collective monograph Relativitit und
Bildung: Fachiibergreifende Herausforderungen und fachspezifische Grenzen (2022). The
study shows how interpretation is approached in the neighbouring German linguistic
and cultural area in the context of teaching the mother tongue and literature in that
language. It also raises questions about the boundaries of interpretation in literature
education and its applicability in the context of testing literary knowledge and skills.

We believe that this thematic issue of Slovo a smysl on the didactics of literature
will become one of the impulses to further develop the scholarly debate on the didac-
tics and teaching of literature. We anticipate further steps moving forward: a confer-
ence, for example, on the dialogue between literary studies, the didactics of literature
and its teaching.

Andrea Krdlikovd and Josef Sebek, editors of the thematic issue



